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Moments from the yarn:

VP: Why did we start this, Laurie? We started it over a coffee, when we were reminiscing, because
we both taught in this wonderful program... it was such a rewarding program, and when it kind of
got shrunk and shoved in with something else, and...You know, we thought... Hang on, what's
happened to this program? Laurie said, would it be great to go and talk to some of those students
that completed the program and really talk about it with them? And then, of course, I said, that can
be a piece of research. So, that's what we decided to do...you know, well, we saw great success
from this program, and it wasn't necessarily in dollars, as in students going into undergraduate, but
it was... it was everything, confidence, people building their... their own businesses, people
getting promoted. Dramatically, because they could now write a report and reference, and, you
know, just, just wonderful themes, and people saying, I now know I'm not stupid. Sowing those
seeds with their families, and becoming sorts of role models, and very... even if they didn't go into
undergrad, continually encouraging their children. And, you know, a lot of their children had great
success, didn't they, Laurie?

JB: What made you see as that as being, key and important when it comes to evaluation? Like,
why do you see those stories as so significant?

LA: It was... it was obvious the value that our mob had got from the program in lots of different
ways, and it wasn't really... the value...[the University measured] was only measured by one part
of success, and that's who went into undergrad, and who, were successful in undergrad.

JB: I am picking up the idea of purposeful evaluation... it's evaluation because you want to lead
to, meaningful change. It's an act of... Resistance and Resilience. Against a system that has never
worked. It wasn't designed for us and has never worked for us, and we're continuing to fight against
that system, even when that system takes away achievements of the past... How do you do that?
How do you use evaluation to fight against these systems and to show our value and our ways of
doing things?... We're using a... a... we're attempting to use the [western] system, to navigate the
[western] system, using our ways - if that's making sense?

LA: We knew right from the beginning that we had to talk to [the people who did the program]
first. We had... we had to have their voices. Before we can do anything, move forward, because
the university's always got its agenda of how it's doing things and what it wants to do...If [the
University’s] got this information, it probably gets more credibility once it's published. I guess.
And then they'll take notice, and more people will hear about it, and then we might have more of
a starting point, because it almost seems like we have to start again.

MM: [As] researchers and evaluators, [how did you] come to create those safe spaces, or how did
students, I suppose, feel that level of safety. And... and that power dynamic shift in... in the data
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collection phase or process, and how did the institution support, or hinder any of those processes?
Were people, comforted in sharing their stories? Talk to us a little bit about how that, that context
played out.

LA: I think that, the people that we talk to they, they knew the program and trusted the program
that we were talking about, even if they didn't know us. And what we noticed is that... so we
already had that base, that trust base, and they were happy to, to share with us openly about, you
know, their experiences... You know how over... because this program went for 20 years, so over
that time, staff come and went, and Vicki and I were both part of it at certain times, but you know,
we weren't there all the time, so even staff that... that when we weren't there..

they still had that same trust for us because of the program, and because we... and what
happened... I remember why that program started, because I was around when it started, and [ was
part of that whole thing.

JB: You tapped into generations of trust that was built up through this program, and people's
association with this program.

MM: Absolutely. And that idea that the Trust was associated to the Indigenous Education center,
you know, as a support mechanism, rather than the individuals that, you know, had come back and
forth through that work.

LA: when you go through, like you guys have, no doubt, when you go through a university and
you receive that support and help along the way. You really want to find a way to give it back, and
these students that we, spoke to they were eager to do whatever they could to pass this on, because
if there's one thing that our mob want to do, is we want to help other people, our mob, you know,
as well. We want to try and get that across. And they were really keen, because it was almost like
this was their chance to really be able to get it out there that, you know, that education was an... it
was so important for them.

JB:I'd love to be able to capture that in this yarn of, like, well, I'd love to hear from your arguments,
saying why it is the right way [to do evaluation].

VP: It’s our way.... If you're going to have some kind of rigid framework, you're not going to get
the rich data that you want... Quite frankly, if you don't... if you can't have a trust relationship,
and you can't have a good, open, honest conversation, and you want to stick to your Likert scale,
good luck to you, but you're not going to get rich data... The way you do it. If people are going to
give their stories to you, then you've got to treat them very carefully, and with great respect... And
there's, you know, still a lot of talk about, well, you can't do that. That's obviously not valid, or
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that's not robust, or whatever. But it actually is... It's just, I guess, putting more onus on having
respect for that person who's gifting this to you.

JB: And there's two things that I've actually, picked up from hearing those stories that you've
shared, and that's, your intention behind the evaluation, and your intentions towards the participant,
making sure your intentions are respectful... you as [researchers], it sounds like you were being
open, and you were being honest, and you were being accepting and embracing, and you were
somewhat modeling what you were hoping the participant would do. You're creating that space
first... And, it seems to me that it's not just about what the participant gives, but it's also about
what you give as the evaluator.

LA: It's almost like we have to find a way to place ourselves as the learners, and those people with
the knowledge as the ones With the power. And that's not always an easy thing to do.

MM: I just thought about when you say, Laurie, that we're learners, thinking about how sometimes
we say that we got learnt. Like, that kind of switch between, for us as Blakfellas, it's... you're...
if you're a learner, it's... you got learnt, and that's how we sort of would say those things.

JB: ... [my people] don't say teach them, they say learn them, you know, because that's the
emphasis on the learnings, not on the teaching.

JB: thank you both so much. This has been very valuable to... to me, not just for the special issue,
but on the personal side, it's been very valuable to me, like, you... the sharing your insights and
your stories and your journeys and, even your passions of what you're trying to do, it's very
inspirational.

MM: And do you have any thoughts about, the importance of Aboriginal researchers or Aboriginal
evaluators leading and designing and shaping and analysing this type of work?

VP: It really does help if you can get the right lens onto the evaluation to actually be able to dig
into people's stories and really hear what they're saying, and empathise with them, rather than
continually struggling to fit it into some kind of, you know, script, or whatever, to understand that,
that someone's story is a very special thing. And if someone is keen to share it with you all, it's a
privilege....A lot of mainstream researchers don’t have that ...reverence... I think we would have
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got probably better data with us doing this research than a mainstream researcher. ...we knew the
program, we remember teaching some of the students...

LA: It's important to have the right person. Rather than just choose an Aboriginal person because
they're Aboriginal. Yes, yep. Because there is some really... yeah, we know all the time that we've
had special non-Indigenous people that have helped us.

MM: Yeah, look, I think one of the things that struck me, we touched... you touched on it briefly
there, Vicky, about time, and I'm curious to know how, time played out in the data collection and
the data analysis sort of phase of your work.

VP: Well, we... yeah, time was fun. It took us a while to collect our data to start with, didn't it,
Laurie? ... of course, we tried to organise interviews so that we could both be there, so, you know,
that was quite a process. But we got a strong sense, didn't we, as we went by interview by interview
about this confidence thing, these other themes started emerging...how... how things were then
impacting for family, motivating kids, or partners, or friends, or that kind of stuff. That kind of...
that probably worked in our favor. What didn't work in our favor was getting it written.

LA: But when we did... now I think about it, it's just not something that you have to...
Y ou know, think about too much, but it seems natural that when we get ourselves with one of those
participants. We want them to think like we've got all the time in the world.

ML: but that's fascinating, the idea that you can...express...that you've got all the time in the world
in that moment, and not impose upon a participant, a particular sense of...that extractive time, you
know, this is my time to collect from you, but to create another whole world in time where that's
felt, you know? That reverence that you talk about is deeply, deeply present. I think that's an
amazing thing.
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